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iABSTRACT
This study investigates the possibilities of incorporating African languages in skills development and training
in South Africa as part of functional multilingualism. This investigation is done in relation to the Skills
Development Act (Act No.97 of 1998) promulgated by the South African government, through parliament
in order to address skills shortage among workers in South Africa the majority of whom are black whose
education and training needs can be more effectively addressed through mother-tongue instruction than
through English or Afrikaans. A literature review of global trends in skills-development initiatives and
strategies indicates that the use of indigenous languages in skills development ensures success in skills
transference and also enhances language development and language promotion. Empirical research was
done in the mining and minerals industry at Beatrix Gold Mine, Free State.
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